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Introduction
RTI for the Gifted Student is written to update educators about the RTI process and how it applies
to gifted/talented (G/T) learners. Included in this introduction is an overview of the following:

• Features of RTI for G/T students  

• Value-added practice

• Comparison of RTI for G/T and for struggling learners

• Best practices of differentiation for G/T students

• RTI process for G/T students

• Characteristics of G/T students

Features of RTI for G/T Students 
This book is built upon the best practices for the education of G/T students. Best practices
include differentiation, research-based strategies, classroom management strategies, products,
and product assessment. 

In what ways does RTI for the gifted student look the same as or different from RTI for the strug-
gling learner?

Features of RTI for the G/T parallel those for struggling learners in several ways. Both include…
• observation, identification, and documentation;
• research-based instruction based on student assessment and best practices;
• choice of activities based on pre-assessment of content;
• continuous monitoring of progress toward student self-assessment; and
• evaluation of process and products through rubrics with external and student self evaluation.

RTI for the gifted in a regular classroom is a process that evaluates students' reactions to appro-
priate curriculum. This appropriate curriculum includes research-based management and
instructional strategies.  

RTI for the gifted includes instruction to observe behaviors particular to gifted learners. These
observations lead to screening and identification of G/T students for services.

RTI for the gifted services include both pre- and post-assessment with documentation to ensure
student growth. 

RTI for the gifted offers assessments that guide further educational decisions and opportunities for
the gifted.
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Comparison of RTI for
Struggling Learners and for Gifted Learners

The usual model for RTI is a 3-tiered triangle or pyramid. It works equally well for gifted learn-
ers as for struggling ones; however, the time spent in each of the levels should be inverted for
gifted learners.*

The Gifted

Tiers
Gifted learners spend time with all students (Tier
I), with other gifted students (Tier II), and doing
independent study (Tier III).

Best Practice
The best practice selected contributes to student
learning and continuous progress in response to
both the particular and diverse needs of the learner.

No Child Left Behind (NCLB}
Although the strategies that guide the focus  differ
in goal, the focus is not different from that of spe-
cial education:

• High-quality instruction

• Research-based instruction

• Screening and identification

• Continuous progress through product assess-

ment

• Early intervention

• Progress monitoring during interventions

Distinguishing Features
• A general and specific education to address

learners who struggle because their needs as
a gifted learner are not met

• Based on best practices that include results to
demonstrate learning

• Dependent upon progress monitoring
through process observations and product
evaluation

• Intervention plans designed for identification
responses to best instructional practices

Struggling Learners

Tiers and Best Practice
Struggling learners are provided interventions
along with all students (Tier I). Armed with data
that shows a lack of progress, the struggling learn-
ers are given intensive (30 minutes per day, 3
times a week) interventions (Tier II). When data
indicates no progress with Tier II interventions,
struggling learners are provided intensive instruc-
tion with new intervention strategies on a daily
basis (Tier III).

No Child Left Behind (NCLB}
Same as the Gifted

Distinguishing Features

• A general education strategy to meet the

needs of struggling learners early in their

education

• A problem-finding and problem-solving

method that informs decision makers of

appropriate actions

• Interventions and progress are monitored

continuously

• Decision about intervention strategies and Tier

placement are determined by a team of profes-

sionals with data to support decisions.

*Adapted from Casabarro, J. (2008). RTI—Response-To-Intervention. National Professional Resources, Inc. Port
Chester, NY. 




